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Interview

After an intensive workshop on ‘Classroom Observation and Supervision” organized by MINDS 
(Mentoring in Delhi Schools) Project, headed by Professor Rama Mathew, Central Institute of 
Education (CIE) University of Delhi and British Council, New Delhi on 26th April 2011, Prem 
Kumari Srivastava and Sabina Pillai, both Associate Professors of English at the University of 
Delhi, caught up with the workshop leader, Rod Bolitho, a well-known English Language Teaching 
(ELT) expert. An Academic Director of Norwich Institute for Language Education (NILE), UK, 
Rod Bolitho started out teaching English in Germany and has been active in teacher education 
and trainer training for over 30 years.  He has also been  a consultant to a number of British 
Council projects since 1989, including the CBSE Curriculum Reform Project in India, and is 
currently involved in Teacher Education and Materials Development initiatives in Uzbekistan and 
Romania as well as in Policy Dialogue initiatives in India.  

Prem Kumari Srivastava (PKS): Right at the 
outset, Rod, it is indeed a pleasure meeting you 
and then interacting with you for the whole 
day in this intensive workshop on “Classroom 
Observation and Supervision’ organised by 
Professor Rama Mathew, Coordinator, Minds 
Project in collaboration with the British Council, 
New Delhi. Many thanks for agreeing to talk to 
us after a full day and to discuss some significant 
issues related to classroom pedagogy: Observation 
and Supervision.
Rod Bolitho (RB): Not at all. I hope everybody 
enjoyed the workshop as much as I did. 
PKS: A little about Fortell. An affiliate of 
IATEFL, Fortell, is a Forum for Teachers of 
English Language and Literature, located in 
New Delhi. Amongst its myriad activities like 
organising workshops and conferences as also 

having a pool of resource persons for these events 
who are experts in diverse areas related to the 
pedagogy of English Language and Literature, 
Fortell also brings out a peer-reviewed journal 
thrice a year. 
Sabina Pillai (SP): What brings you to India this 
time?
RB: I have been involved in a Policy Debate on 
the future of ELT in India. The British Council 
has organised a ‘Think Tank’ on it and I am here 
for its second meeting on Continual Professional 
Development (CPD). 
SP: Talking of CPD, it is not yet a widely 
recognised or acknowledged concept in India. 
How do you view it in the Think Tank? 
RB: CPD is not exclusive to the teaching 
profession. The interest in it stems from a wider 
context. For example, it has been prevalent in the 
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engineering, medical and other professional fields 
where people were keen to know what others 
were doing in their respective fields. Part of the 
mandate of the Think Tank is to raise awareness 
about it amongst Principals and education 
managers. CPD need not just be in-service 
training. Any professional development activity 
can be seen as CPD.
There is a direct link between the individual and 
the institution here. An institution’s development 
depends on its staff’s professional development. It 
is a good indicator of the professional climate in 
an institution.
SP: When will we hear about the 
recommendations of the Think Tank? Is there any 
schedule for the roll out of this programme?
RB: I am sure that there will be a strategic launch 
of the programme, supported by a publication in 
due course. I am not sure when that will happen 
but probably some time in 2012.
PKS: You have been associated with the CBSE 
Curriculum Report project in India since 1989. 
It is 2011 today. What are your observations on 
the Indian educational system and particularly the 
way English teaching is being handled? Have you 
noticed some significant changes?
RB: I think there is a marked shift in the way 
English is perceived in India today. David 
Graddol’s  English Next India (2010) established 
that English is very much a tool for economic 
growth in the country. I remember a time when it 
was seen as a post colonial legacy and therefore 
faced a lot of hostility. It was percieved as an 
alien force. That is no longer the case. This shift 
is also felt in the CBSE school curricula. In 
fact Indian English has come of age. There are 
recognizable varieties of Indian English today. 
Then, there was a generous use of the present 
progressive forms. Interestingly, even today there 
are some striking archaic usages in India. What 
immediately comes to my mind are examples such 
as: ‘to nab’ or ‘lakhs and crores’. Beyond the 
sub-continent, I doubt if  anybody can understand 
these expressions.
PKS: Looking at your vast repertoire of 
scholarship, it is clear that you have been keenly 
interested in understanding the negotiation of 
classroom pedagogy of English language. What 
interests you the most?
RB: I have been in teacher education and training 
for over 30 years. Initially I was in teacher 
training and also got involved in in-service 
training. Then I saw the wider implications. 
Interestingly I came down to India at around 
the same time as Adrian Underhill to meet and 
write about the self –help group called English 
Language Teaching Community (ELTC) in 
Bangalore with members like Michael Joseph, 
Esther Ramani and Jaya Gowri Shivakumar after 

the Special Interest Group in IATEFL wrote of 
them. The group was a model of its kind and 
worked in a very democratic, non- hierarchical 
way to discuss issues. It had a bottom-up 
approach. CPD brings me back full circle. We 
were looking at Observation and Supervision 
today within a CPD framework.
PKS: How important are observation and 
supervision in a discussion of CPD and classroom 
pedagogy?
RB: The Minds project is a perfect example. 
Within the ambit of CPD the different purposes 
of observation and a principled approach 
to supervision have a potential impact on 
professional development
SP: Outcome based teaching has become a central 
concern of education today. Given that, what 
would you include as imperatives in class-room 
pedagogy?
RB: Teachers must know where they are headed 
and therefore outcomes and predicting destinations 
are important. At the same time they should not 
be obsessed with outcomes only. The process of 
getting to the destination is more important. One 
should not emphasise the product at the expense 
of the process. Observation and supervision are 
part of that process.
PKS: You are widely travelled and have interacted 
with scholars from around the world. In Institutes 
other than teacher training institutes, what are 
the other segments of higher education where 
observation and supervision helps?
RB: Apart from Teacher training institutes, 
institutions such as the Higher Education 
Academy in Britain demand that there should 
be a mandatory observation exercise by a peer 
every year. This is followed by a written report 
on the exercise. Such initiatives are indicative of a 
learning organisation. 
SP: Observation and supervision are much more 
complex than they appear to be. What are the 
inherent challenges?
RB: I look at these challenges as four dilemmas 
that a practitioner must negotiate to derive value 
from the exercise. The first one is to understand 
that we all carry ‘Baggage’ consisting of our own 
views on quality teaching and this means that 
we tend to become judgemental about others’ 
methods. One must consciously make a package 
of all these critical voices in one’s head and leave 
it outside the door before entering a room to 
carry out an observation exercise. It is not easy 
but it comes with self discipline and practice. 
The second dilemma is the ‘Perception Gap’. By 
this I mean the different perspectives people have 
to the same event. The teacher’s point of view 
could be at variance with that of the observer’s. 
This can be minimised by dialogue and raising 
of awareness by the parties concerned. If handled 
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well it can be a good opportunity for mutual 
learning. Such a strategy would allow the observer 
to go deeper into critical moments in the session 
than look at the particular class as an artefact. 
The third dilemma is the ‘Impact of the observer’s 
presence in the classroom’. What status should 
he be accorded? Is the observer to be included 
in the equation as a guest, an assessor or a 
participant in the event? Would it not then distract 
the learners and also impact negatively on the 
teacher’s performance? Is there a need for the 
observer to be always present? The last dilemma 
is ‘Feedback’. It is a vital part of the whole 
exercise. The degree of directiveness of feedback 
is normally proportional to the experience of the 
teacher who was observed. A fresh young teacher 
would expect to be told what to do, whereas 
an experienced teacher would be more likely to 
benefit from prompts to think about, rather than 
being told how to teach. In any case, feedback 
has to be negotiated wisely and should be based 
on questioning techniques. The supervisor should 
not be abrupt, judgemental or conclusive in his 
feedback. He must not lose sight of the fact that 
he also has a mentoring role to play.
SP: You mentioned Donald Freeman’s2 seminal 
article on observation in this context?
RB: Yes. Freeman makes a distinction between 
Training and Development. He sees them as two 
ends of a continuum wherein training is mainly 
concerned with imparting skills while development 
addresses the whole person by way of personal 
and professional growth. It is here that he 
discusses three possible approaches to Observation 
and Supervision - the Directive Approach which 
is largely prescriptive and therefore addresses 
training issues for the observed teacher, the 
Alternatives Approach which is more equitable 
and non-evaluative and lastly the Non- Directive 
Approach where the observer uses the counselling 
approach and becomes an ‘understander’ or a 
catalyst in facilitating self enquiry in the teacher.
PKS: Supervision simply means “having an 
overview of classroom teaching” It is also 
supposed to be a non threatening strategy. Is it 
really so?
RB: It is the business of the supervisor to take the 
threat out of supervision. Clarity about the focus 
of the observation exercise and pre- lesson and 
post- lesson dialogues will help.
PKS: What is the difference between observation 
and supervision?
RB: Observation is simply the ‘watching the 
lesson’ stage in the overall process of supervision, 
which includes pre-lesson and post-lesson 
meetings with a teacher.
PKS: How can observation, supervision and 
classroom teaching happen in a collaborative 
manner?

RB: It is a real fight to banish subjectivity from 
the exercise. Observation and supervision with a 
developmental perspective and with the teacher 
feeling secure and unthreatened is always likely 
to be the best way forward within a wider 
framework of CPD.
PKS: In a University like Delhi, where we have 
been teaching English for the last 20 years or 
so, formal observation of classroom teaching has 
never happened. Our observers and supervisors are 
our students. How do you respond to this? 
RB: Students know how to differentiate between 
good and less good teaching. But it is important 
to look at feedback from the whole student body 
and not rely on any one isolated response. That 
would give you a skewed picture.
PKS: Isn’t observation and supervision a top-
down approach with an inbuilt hierarchy in it?
RB: Teachers have to understand that it is a 
collaborative venture which is going to benefit 
them in the long run. A classroom cannot 
be seen as a closed-door domain. Gibbs and 
Habeshaw(1989) and King(1983), both talk about 
the advantages of post-observation feedback 
procedures.
PKS: The last decade has witnessed a new 
kid on the block, a novel challenge in learning 
platforms: VLE, Virtual Learning Environments, E 
learning, E-Classrooms. Some claim that this has 
shaken the fulcrum on which classroom learning 
rests: face to face interaction, observation and 
supervision. How do we negotiate this novel 
menace that is ‘e’ in nature?
RB: E- learning can never replace face - to- face 
learning. E-learning options are quite different in 
that they offer flexibility, logistical advantages and 
wider participation. E-Learning gives opportunities 
to those learners who can’t physically come to 
attend classes. In NILE, where I work we use 
blended learning wherein face-to-face sessions 
are supported by online tutorials. This I feel is a 
model which offers the best of both worlds.
PKS: Don’t you think that observation, 
supervision and feedback are still some challenges 
that this new kind of platform needs to overcome.
RB: You are right and that is why I say that it can 
never replace face-to-face learning.
PKS & SP: Thank you Rod, for talking to us and 
sharing your views on the areas of observation 
and supervision. 
Notes
1http://www.britishcouncil.org/learning-english-
next-india-2010-book.pdf
2Freeman, Donald. “Observing Teachers: 
Three Approaches to In Service Training and 
Development “TESOL Quarterly 16.1 © (Mar 
1982): Teachers of English to Speakers of Other 
Languages, Inc. (TESOL) 
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Beyond a Sense of Belonging:  
Race, Class and Gender in the Poetry of 
Yeats and Eliot 

S.A.Jafri

Indranil Acharya’s recently published book, 
Beyond a Sense of Belonging: Race, Class and 
Gender in the Poetry of Yeats and Eliot, is a 
fascinating reading of the two of the best known 
Modernist poets of British literature. Although 
in the title of this book he has included only the 
poetry of W. B. Yeats and T. S. Eliot, on reading 
the book I found out that he has not limited his 
analysis to them. He draws extensively on the 
plays (exclusively in the case of Yeats) and also 
the prose works of Eliot as well as other major 
British writers.
In his introduction, Acharya uses various 
contemporary approaches and theories to the 
problematic of race, class and gender and surveys 
the cultural, political, religious and personal 
identities of W. B. Yeats and T. S. Eliot. He 
analyses the use of the literary persona, the 
issues of selfhood and the postcolonial critical 
engagements with the issue of identity referring 
to the major critics, thus presenting his strong 
roots in literary theory and a nuanced reading of 
cultural and sociological practices. 
The second chapter of the book presents the 
genealogy of identity. He surveys the evolution 
of the concept of identity in its traditional 
philosophical and psychological dimensions 
from the Romantic period to the Modernist era 
and particularly alluding to major poets like 
Wordsworth, Arnold, Yeats and Eliot. In this 
chapter, Acharya also looks at the issue and 
problematic of identity from a sociological point 
of view making the reader aware of determinants 
like race, class, and gender in the background. 
In chapter three, the writer examines the poems 
of Yeats and Eliot in the light of the issue 
of problematized race and class identity. In 
charting his movement from an idealistic vision 
of a unity of culture to a gloomy realization 
of failure and subsequent alienation from the 
mainstream, Acharya also explores the duality in 
Yeats’ approach to nationalism and social class-
structure. Further, discussing the issue of displaced 
autobiography that is a central concern in any 
assessment of Eliot’s works, he looks at Eliot’s 
camouflaged identity in respect of his ambiguous 
racial and class status in the light of his early 
poems including The Waste Land. The author’s 
discussion of Eliot’s poems is a novel one as he 
takes into purview his lesser-known early poems.

The fourth chapter 
of the book deals 
with the question of 
women, particularly 
the phenomenon of 
“New Woman,” in 
the production of the 
complex gender identity 
and dynamics in the 
poetry of these two great modernist poets. 
Referring to certain important poems and texts 
Acharya presents Yeats’ “contradictory stance” to 
the question of the emancipation of women. He 
also refers to the androgynous identity of the older 
Yeats and his efforts to assimilate both male and 
female elements to forge a unified sexual identity. 
He then focuses the shift to Eliot’s treatment 
of the gender issue dealing primarily with the 
problem of the formation of “the complete male 
identity in the presence of mighty female figures.” 
According to Acharya, “Eliot attains successfully 
a gendered notion of identity by silencing the 
impressive female voice.”
The final chapter of the book investigates the 
problematics of belonging, unbelonging and 
transcendence of belonging. Acharya concludes by 
making a plea to fellow scholars for broadening 
the scope of this comparative study in future by 
expressing an ardent desire to include the complex 
nuances of Ezra Pound’s cultural identity. He 
notes that “any future research initiative may well 
look into the textual reflections of such cultural 
identities by analyzing how world history, myth, 
literary tradition and controversial doctrines 
intermingle in the discourse of this cosmopolitan 
poet.”
The book comes with very strong 
recommendations and praises from Prof. G. K. 
Das, Prof. S. P. Singha and Dr Amrit Sen, who on 
the back cover note it as “a pathfinder’s work,” 
“a welcome addition to the already existing vast 
body of Yeats-Eliot criticism” and praise it for 
its “rigorous theoretical structure” respectively. I 
also strongly propose that this exceptionally well-
written and beautifully designed book, Beyond 
a Sense of Belonging, is a must have for all the 
students, research scholars, teachers and libraries 
in India and abroad not just for the insightful 
perceptions it offers but also as a resourceful 
companion to British poetry, modernism, 
postcolonial and gender studies.

By Indranil Acharya. 
New Delhi: CLC Series 
/ SSS Publications, 2011 
ISBN No: 81-902282-7-7, 

Rs 495.00
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Deconstructing Motherhood: Indian 
Cultural Narratives and Ideology 
(1970s Onwards)

Vijay Laxmi Pandit

by Monica Khanna Jhalani. CLC Series/SSS 
Publications, New Delhi:  2010, ISBN No. 81-

902282-2-6,Pp 292, Rs. 795 (Hardbound

Recently I was gifted Deconstructing Motherhood: 
Indian Cultural Narratives and Ideology (1970s 
Onwards) by a colleague in the Department of 
English of our college. Being from a Political 
Science background I had hardly expected to 
spend hours of engrossed reading on this title. 
My interest was first captured by the inter-
disciplinary approach of the introductory chapter 
which employs the definition and constructions 
of the concept of motherhood from very varied 
perspectives—biological, anthropological, Marxist, 
historical and finally, feminist perspective. The 
book essentially examines cultural narratives 
from the 1970s to the present but it also takes 
into consideration seminal texts from the 1950s 
and 1960s, which serve as important points of 
comparison for the changes that have occurred. 
This incisive monograph then goes on to 
analyse the representations of the “mother” and 
“ideologies of motherhood” in Indian literature, 
film and culture. There is a surprisingly large 
variety of texts both from cinema and literature. 
Ranging from the classic “Deewar” with its “mere 
pass maa hai” dialogue to blockbuster “Gharwali 
Bharwali” to the critic’s choice like “Astitva” and 
“Fire,” the book does not shy away from either 

the brashly popular or the highly controversial. 
The same can be said for the choice of literary 
texts, which include, both critically acclaimed 
works like those by Mahashweta Devi and 
Anita Desai, popular writing by Jhumpa Lahiri 
as well as seminal regional language texts in 
English translation such as the Bengali novel 
Subarnalata. It is an exploration of the social 
and cultural changes that need to be brought 
about by individuals, families, organisations 
and governments in order to break free from 
stereotyped notions of masculinity, femininity, 
mothering and fathering. 
However, what is really noteworthy is the 
conceptual variety enriched by relevant textual 
examples. Be it the case of disabled women, 
lesbians, or women who are biologically 
unable to reproduce, the social and familial 
pressures on a mother, the cultural construct of 
the “ideal mother” and the resulting feeling of 
guilt and insufficiency, the question of choice 
and subversion and finally, a positive vision 
for the future in view of the changing times, 
Monica Khanna Jhalani tackles each concept 
methodologically and coherently. She concludes 
that just as literature and media have played an 
instrumental role in constructing these images, so 
also can they be used to reconstruct these very 
images, thus making parenting a meaningful and 
enjoyable experience for both the sexes. 
I must point out here that each chapter is divided 
into logical sections and sub-sections with 
refreshingly catchy titles that make for easy and 
enjoyable reading despite the academic thrust. 
This study is well-referenced for anyone interested 
in further research providing both a bibliography 
and filmography. A useful and well-prepared index 
allows for selective reading too. 
Brilliantly structured, with a crisp and lucid 
writing style and a very contemporary revisiting 
of a timeless subject, this book is a must read 
for scholars of literature, film, women’s studies, 
Indian culture and general reader (like myself) 
who wishes to keep herself informed about the 
trends in latest research.

Vijay Laxmi Pandit 
is the Principal of 
Rajdhani College, 
University of Delhi.
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Rip Not the Sore: A Collection of 
Poems 

Ghazala Siddiqi

by A. Naseeb Khan. Writers Workshop: Kolkata, 
2010: Pp 110, Rs. 200 (hardbound)  

Consisting of 60 poems, Rip Not the Sore is the 
first collection of A. Naseeb Khan. Beginning 
with ‘Ramu and Abdul ‘showcasing lucid state 
of quietude and communal amity, the collection 
culminates into ‘Launch into Fray’, which not 
only contemplates the issues of human existence, 
and fear that threatens to seep into the spine, but 
also exudes rare energy to brave challenges. 
‘Ramu and Abdul’ takes the readers onto a 
journey that narrates the saga of two characters 
living in an idyllic world with salubrious 
surroundings. Fluidity and ease with which 
the poet delineates their life is remarkable. 
Representatives of constructive reality, they 
believe in perpetual keeper of humanity. Their life 
does not rest on the shifting sands of time, thus 
not vulnerable to any onslaughts. The subtlety 
with which Naseeb concludes the poem is an 
indication of continuity. 
‘Mayhem’ presents a sheer nakedness of emotions. 
Vulnerability in state of being, outcome of morass 
and bedlam caused due to intolerant nature, 
gradually gets shrouded in the mist of fear and 
uncertainty. The expressions evoke an imagery 
of a world caught in throngs of reckless attitudes 
leading to an emotional rape of sensibilities. It 
projects the cataclysmic end of human bondages.
‘Terrorism’ etches out an ambiance that is fostered 
by violent activities, impregnated with shrieks 

of wailing mothers and death of nascent lives. 
Amid all topsyturvydom, it is difficult to retain 
one’s vital elements, as sense and sensibilities 
get warped by dust of whirlwind. Feelings of 
disorientation, fear and panic dominate the 
concluding stanza. The poet meticulously takes the 
reader to a different domain of human sensibility 
wherein the reader is introduced to a forced sense 
of apathy that sets in with maturity. The sense of 
detachment and lackadaisical attitude that comes 
with apathy is a mere camouflage.
‘Victors of War’ represents an ideology - a 
philosophical view of elusiveness of life and 
denouncement of war. Mind and machine, abstract 
and concrete coexist in tandem with arrhythmic 
beats of life. The choice of words may have 
varied connotations; suggesting repercussion of 
an aggressive act and implying a state of human 
mind that war perpetuates. The weapons speak 
the language of destruction and suffering of mind, 
body and soul. Manifold misery brought by war 
benumbs consciousness to an extent that reality 
and illusion merge. 
The poet’s expressions in the first three 
stanzas convey a static projection of war. All 
activities seem to have come to a standstill as 
war immobilizes movement. Amidst this inert 
existence, movement acquires dimensions of 
an illusion. Ironically, a war that may result in 
victory often has no survivors to commemorate it. 
The irony is depicted in a subtle and understated 
manner, as opposed to ambiance of a war ground 
that is loud and violent. The paradox of victory 
is rather concrete. The poem, adorned with a 
lucid style, is profoundly solemn, compelling the 
reader to wonder who the victors of war are. The 
concluding line deftly captures elusiveness of life 
and leaves the reader wondering whether life in 
all its abstractions can manifest itself tangibly. 
The collection spans as multifarious areas as hard 
and suffering lives of the dispossessed, family 
chats lubricated by steaming hot brew and so 
on. Through unvarnished pictures of life’s brutal 
realities, Naseeb expresses his recurrent concern 
for social awakening, justice and equitability. He 
presents everyday woman, man and themes in a 
way that one can easily relate with them.
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