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Language, Culture and Identity:
Issues and Challenges
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AKU-CEL Seminar 2005, Karachi
A Report by Dr. Sabiha Mansoor

Minisu:r for Education and Literacy, Sind,  occasion said, "The role of English for access to

Dy Hamida Khuhro, on 'Satuﬂjay July higher education is undeniable, and the
16, 2005, expressed the need
to have forums to discuss sensitive \ %Mﬂm
issues which are needed (0 be resolved
1o change Pakistan imo a liberal |
society. Dr Khuhro was addressing the “gnd sducafio
inaugura! session af a 1wn-da.3.r

government fully realizes this fact,”
She also expressed a need to frain
teachers, especially from the public
sector, in the latest English Language
- Teaching approaches and
methodologies to ensure quality
teaching. She also expressed her
support to the idea of introducing
multilingualism in the classroom so

the Aga Khan Unwers:ty The theme

] of the seminar was “Language, Culture, i that the students developed command
and |dentity: Issues and Challenges”. over their mother tongues as well.
Dr Khuhro, who was the chief guest an the In his welcome speech Dr Shamsh Kassim-

Lakha, President AKL,
H.1, 5. L, stressed the
neéd for such scholarly
aclivities which
provided apportunities
to public of hearing
scholars and experts
discuss issue which |
could be fruitful in
shaping opinions and
attitudes. He also said
that  “encouraging
bilingualism in Pakistan
will be a service 10 the
country.” Dr Lakha also
thanked the chief guest
for gracing the occasion,
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-I-N& year 2005 has been very
productive for FORTELL.
Besides interacting with
teachers and experts with issues
relating to the teaching and learning
of English Language and Literature,
FORTELL was involved in several
e W epiahined il
on strategies of vocabulary bullding
in Rajkiya Pratibha Vikas Vidyalaya,
Kishen Ganj, Delhi, in February this
year. In the month of March,
FORTELL organised a book release-
cum-paper reading seminar in
collaboration with Emerald
Publishers, Chennai, in which
severdl expens took part. Some of
active members took part in
workshops organised for draiting
national curriculum and syllabus of
Eng_ti‘sh for schools and participated
in Text books Evaluation Project of
SCERT, New Delhi, FORTELL
members crossed Indian terrtory 1o
participate in seminars. and
workshops. Prof. R. K. Agnihotri, one
of the advisors of FORTELL, gave
the key-note address in the seminar,
Language, Culture, and Identity:
Issues and Challenges, organized by
Centre of English Language (CEL) by
Aga Khan University, Karachi, Soma
Bhattacharjya of National Open
School, New Delhi, took part in the
two-week course on Material
Development for Language
Teaching a1 Leeds Metropolitan
University, Leeds.

FORTELL is also organising a
on English Pronunciation
on October 21, 2005, for the benefit
of schoal teachers. Besides that
FORTELL for the first time will be
holding a ‘creative writing
campetition for schoal children to
encourage creatlvity among them.
Our Kalkata chapter has not
lagged behind us. It has organised
several programmes. Above all,
very soon they will have their own
wsletter.
FORTELL Newsletter is in the
present issue introducing a section

-
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on interviews called Téte-a-téte.

One of our life members, Barun

Kumar Mishira has interviewed Prof.
Rama Matthews, a famous linguist
teaching at CIE, University of Delhi.

With the partnership of Vidya
Bhawan Society, Udaipur, the
dream of having Newsletter of the
organisation on regular basis has
become a fbailry.re%e society has
been very co-operative and has
encouraged us bring out the
Newsletter as elegantly as possible.
| hope these activities of FORTELL
will one day be a forum for
interactions among teachers and
experts of English around the world.

The Editorial Committee

Mr. Himadrl Roy (Coordinstor)
Ritmiactri 14@ gmall com
Dr. N. K. dain sareshi) @ hotmill com
Dr A. L. Khanna
a_|_kharina @ yahoo co/in
Dr. Madhu Guriu

madhu_ gurtu @ hotmai.com

Dr. Soma

somatihattacharya @hotmail com

nof Report

? Dr Rama Kant Agnihotri from
Delhi University, India, in his
keynote address highlighted the
impartance of human multilinguality
and equality. in his s € 53
that there was a positive relationship
between multilingualism, mental
growth  and  educational
achievement; therefore, there was
every need to promote multilingual
education in schools:

Charles Walker, Director, British
Council, shed light on the long
history of collaboration between
AKU and CEL, calling CEL hs
invaluable partner, He also said that
the core aim of the British Council
was to develop lasting and
productive relationship between
peaple in Britain and Pakistan,

Speaking on the occasion Dr
David Taylor, Acting Provost called
the seminar an opportunity to share
expertise. opinions, and research
with like-minded people worldwide.

Dr Sabiha Mansoor, Head, CEL,
commenting on Dr Agnihotri's visit
to Pakistan regarded it as a symbaol
of strengthening of friendship
between the academia of India and
Pakistan. She also relierated CEL's
commitment to play a role in the
develapment of ELT nat only in
Pakistan but also in the region.

The seminar is being attended
by prominent £LT experts and
educationists from India, UK,
Bangladesh, Malaysia, and Sri
Lanka, as well as Pakistan.

The author & presently
Ansociate Prafessor
and Head, Centre of
Khan  Universiny,
a  British  Council
Schalar -and  guekr
speaker ar several international
universities, She is o member of the
Natbonad Commines on Englich {HEC) and

W & the editar of The Journal of Avia TEFL

FORTELL Newsletter, Oclober, 2005



i —

ARTICLES

Teacher Training :
Suggestions for Curriculam
Design in the Indian Context

by Dr. Anju 5. Guplo

Introduction

T\e hiring policies of schools
in India lay greal stress on a
one-year pre-service
programme (e.g the B.Ed), which it
is believed fully equips a teacher
with knowledge and skills to last a
career spanning several decades-an
assumption which is as absurd as it
is widespread.

From time to time, government
and some “enlightened” private
institutions engage in subject-based
intervention programmes. These are
of short duration (one day 1o ene
month) and in the case of English
concentrate on an update of the
different “skills” e.g, Reading,
Writing, Listening, Speaking,
Communicative Grammar, Testing,
and so on. It is felt that any Teacher
training programme will benefit
more from “whole” curriculum
appraach, where the learner in his/
her socio economic and socio
cultural environment with hisfher
own personality and style is at the
center and Issues such as classroom
management, self-reflection, action
research, material sélection are
considered along with the teaching
of linguistic skills.

The Central Question

The central question, which is
considered crucial in any teaching-
learning situation is “what are the

sensible and efficacious ways of
promoting language learning
through a programme of
instruction?”  In other words, what
is it that makes up the main
professional work of the ‘classroom’
teacher of English? Of course there
is a system of pre designed and pre
determined inputs, for instance a
syllabus, course books and
examination scheme. But there is
also the dynamic and unpredictahle
process of implementing such a
system in the real setting of a
classroom.  Any teacher-training
programme must address key areas
from the ‘planning’ stage to the
actual ‘process’  of -
teaching. Some of these
issues would be ‘lesson
plans, classroom
management, classroom
interaction, methodology
of teaching and above all
the learners themselves
with their different
learning styles and diverse socio-
economic-linguistic and cultural
situations.

Much research has been carried
out in all these areas in the West
(soe Carter and Nunah 2001 for State
of Ant on different aspects of ELT).
For example, if we take just the case
of weaching ‘methodology’, it is
tempting to follow a linear approach

starting from the grammar-translation

method to the audio-lingual
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approach down to communicative
language teaching(Richards and
Rodgers, 2000). While, we should
be aware of these methods, the best
leacher intervention programme
shiould provide an indigenous madel,
which would truly integrate it with
the plurilingual, and pluricultural
community in which it would
function. A 4ruly meaningful
teacher-training programme should
steer clear of the monolingual Anglo
centric assumptions and ideologies
that underdine most courses.

For any teacher-training
programmie 1 be suctessful it must
provide insights into the learner,
specifically the language learner.
Unlike knowledge based subjects,
which invalve different kind of
“learner readiness” where the
context of learning is not totally
embedded in the weaching-learning
situation, language learning is
inextricably linked with the socio
linguistic background of the learners,
the role of L1 and L2 as well as the
status and role of the other languages
in the verbal reperoire of
¢ the leamers. Few courses
look at learners as social
beings functioning in a
multilingual environment
hw with their own learning
o stiyles,

Most teacher-training
do notinclude

learner factors in second language

acquisition in India. There is a well-
researched arealsee Agnihotri
etal, 1998for State of Art in this area)
where it is shown that affective
factors such as motivation,
intelligence, attitude and aptitude
as well as sociolinguistic factors
such as parental background;
schooling medium of instruction,
gender and age help a learner
acquire an L2, A knowledge of



micles

these learner factors would give the
teacher insights into the language
learning process. In fact, one of the
major pit falls of teacher intervention
programmes is that while there is
huge talk of a “learner-centered”
approach, the preparation of the
teacher to deal with the learner is
more based on popular perception
and belief rather than on
any research based
understanding of the
learner.

Cultural norms play an
important role in learner
behaviour in classroom
interaction and
assessment. The turn-
taking behaviour of Asian :
students showed that their
participation is strongly guided by
what they believe to be proper
classroom behaviour (Tsui, 1995).
Research (Blue 1994; Heron 1988
cited in Carter and Nunan 2001) has
also shown that the concept of self-
assessment may be quite unfamiliar
and threatening to many learners
since it alters traditional teacher-
learner relationships. None of this
understanding/research  gets
reflected into teacher training
programmes. To address this
dilemma (Bax, 1997) has called for
‘context-sensitive’ teacher
education. practices which involve
trainees in ways that has a close
bearing to their teaching concerns
and contexts.

More  recently teacher
questioning, techniques “wait time”
after questions, turn allocation by
the teacher and turn-taking by
learners have received considerable
attention (see state of art article by
Tsui). While this is an important
dimension of classroom interaction,
it has not yet reached the ordinary
classroom teacher.

As Freeman (2002) states, there
has been an expansion of theoretical
concepts and research issues.

4

However, few who are engaged in
developing this knowledge base or
research agenda would claim any
direct relation between their work
and preparation of language
teachers. A good teacher-training
programme must attempt a direct
relationship between research and
practice.While enhancing the
knowledge base of
teachers, it is imperative
and sensible to draw on
really valuable insights
from their own
experience. Most of
these insights are
anecdotal in nature,
“narrative webs of past
and present experience”
(Freeman 2002).
However, for the teacher to reflect
and ‘profit’ from her experience, it
is important to include teachers into
the research process by giving them
the knowledge and the tools to
participate in classroom research.
This is, in fact, critical to their
professionalism and it serves two
functions: it teaches them the skill
of reflectivity (Stanley, 1998); it also
provides them with the
discourse and vocabulary
that can help them in
articulating and
publicially representing |
the complexity of the
teaching-learning process
(Elbaz 1991). Moreover, |
it helps them share [
information, insight and
best practice. In fact, training
programmes in India must include
a ‘mentoring’ component that would
connect new and experienced
teacher in a-meaningful way.

Problem of Teacher
Proficiency in English

Raising the Proficiency of
teachers should be an important part

.of any teacher training programme

in the Indian Context where English

is a second/third language. In fact,
poor linguistic proficiency of
teachers is a problem which
crucially needs to be addressed
because it necessarily leads to poor
performance in English by their
students. This often becomes a
formidable task-on the one hand
there are teachers with great facility
in the language, while there are
more English teachers whose
proficiency is quite low. How does
a teacher training programme deal
with such Heterogeneity? How does
one enhance the proficiency of the
latter, while keeping alive.the
interest of the former?

Most teachers of English are
familiar with sentence based
grammar, even if they lack both
fluency as well as accuracy in the
language. However, to understand
the true nature of language and to
use it effectively in the teaching-
learning process, we could follow a
top-down approach, where we could
look at patterns of organization in
language which go beyond the
sentence level to a more holistic
level which incorporate the
discourse perspective.
Such an approach would
be meaningful and useful
to both the more proficient
teacher as well as the
“weaker” participant.
Such a perspective will also
help in teaching the
reading and writing skill.

Conclusion

Finally, while, | have suggested a
‘holistic’ rather than a skill based
approach to teacher training in ELT,
this is not to say that inservice
teacher education based on specific
needs and interests has to be
negated. But while custom- made
courses address a small group of
already (somewhat) enlightened
teachers we need to set our view on
the very large population of
unreached teachers. Probably
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Distance  Education  using
multimedia support is the answer to
address such large numbers. There
are also some Distance Education
programmes such as the post
graduate certificate and diploma run
by CIEFL and two Teaching of
English programmes run by IGNOU
(where the entry level is primarily a
B.A...). | feel that it is in these
Distance Education programmes,
which, if well thought out, can
impact large numbers and where the
teacher/aspiring teacher can learn,
reflect and try out the innovations,
that will play an important role in
improving the standards of English
teachers and teaching across the
country. For example, IGNOU
because of its mandate has to
necessarily cater to immense
heterogeneity at several levels. The
curriculum has to attend to (i) both

_aspiring and practicing teachers

with different  education
qualifications— from post graduates
to 10+2 ii) teachers with variable
proficiency in English (from very
little English to high level of
proficiency in English) iii) teachers
who have some knowledge of current
trends in ELT to those who are
accustomed to a teacher-centered
approach with repetition and
practice drills iv) teachers who have
to deal with immense diversity of
students.
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Abstract of talkigiven ot

Bharati College, Umversity ol Delmpornid

Teaching English
Pronunciation :
Current Perspectives

by Prof. Pramod Pandey

shall be concerned here with
I'fhnee main points, namely, the
technological advances that are
available for learning languages,
theoretical insights that help us to
focus on crucial phonological opics
with new viewpoints, and deciding
on what 10 include for learners of
English in India.

1. Apan from the traditional
language lab, there now is software
available for analyzing speech.

These require data to be fed 10 the

computer either directly ar through
a tape recorder, and submitted for
acoustic analysis. The acoustic
analysis gives a picture of the
composite features of the data,
which may be a sound segment such

as p or e or a longer stretch such as

a word or a phrase or a sentence. It

is the separation of the acoustic.

features, such as duration or pitch
cantour, that is of direct use for the
language learner, For instance, the
pitch contours of a Yes/No sentence
said with a Rising tone can be
reproduced, against a native
speaker’s outpul available on the
screen, until the two contours are
found to match, Learners lo achieve
desired results can use facilities such
as these freely. Many of the software
are available on the Internet and can
be freely downloaded. One of thiese
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is widely known as “Praat”, with the
following address:
*www,fon. hum.uvan.nlfpraat™

2. Advances in phonological
theory in the past forty years or more
provide us with new insights into the
structure  of  phonological
knowledge: One of the main
insights of Generative Phonology is
that the knowledge of sounds
involves two levels, the
underlying level and the
surface level. These
levels roughly
correspond with the
abstract level at which
words are stored in the
mind/brain and the
surface  level of
articulation. The
teaching and learning of
languages need to take
both these levels into account. In a
nutshell, facts of the underlying
representation demand priority over
those of surface representation on the
ground that a difference at the
former level between a native

speaker and a second language

speaker can lead to a major
difference In the system and cause
unintelligibility,

There have emerged at least
two more sub-theories of phonalogy

that have consequences for
language learning. These are the
theoty of Lexical Phonology, and the
theary of Prosadic Phonology.
Lexical Phanology claims that
phonological processes  are
organized into two components,
lexical and post-lexical. The former
involve phonemes and relate 1o
specific groups of words; the latter
invalve allophanes and relate to the
whale of the vocabulary,

The theary of Prosodic
Phonotogy deals with the
organization of sounds in a
hierarchy: Segment-Syllable-stress
Foot, Word, Phonalogical Phrase and
Intonational Phrase. Many processes
of pronunciation thal appear to be
complex can be shown to be simpler
when described using these
concepts. For example, the process
of Aspiration (e.g. ta tH), [r/-
Deletion (e.g. river: [rive®/
) and |-Velarization (e.g. |
in milk), can be neatly
described in terms of the
concept of the Syllable
(having Onset-Peak-Coda
structure), In the case of
both Aspiration and |-
Velarization, the relvant
sound must be in the Coda
posikan,

It should be noted that
the insights from the sub-theories of
phonology have admittedly to be
adopted for pedagogic use in
textbooks rather than be used
directly.

3. A crucial guestion that has
varied answers is, What features of
English sound structure should be
taught to Indian learners? The
answer largely depends on the target
level that the learner wants to
achieve. For those of us who believe
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that a standard form of Indian
English, largely known as General
indian English, should be taught at
the college level, it is important to
ascerfain that a linguidtic varlety
like this exists. On close scrutiny, it
can be shown that indeed it does.
Such a variety has many features
that can be accounted for in terms
of at least three main properties of
second language varieties, namely
Novelty, Historicity, and Stability.
As example, we can look at the
following:

Novelty: Indian English has
retroflex stops in place of alveolar
slops in & large number of its
variants. It has one vowel (e.g. in
eot and caught) in place of twa in
Native English...

Historcity: The reason why /es/
and fo:/ are 'pure vowels’, hot
diphthongs in lndian English, Is that
when English was introduced in
India in the eighteenth century,
Mative English itself did not have
the diphthongs /eif and /ou/.

Stability: In spite of so much
difference among the languages of
India, Indian English still has
features that are found across the
baoard, especially in the speech of
learners of English medium schools.

(*Our methad of expression
therefore has to be a dialect which

will some day prove to be as
distinctive and colourful as the Irish

ar the American, Time alope will

justify it.” Raja Rao, 1938,
Kanthapura v-vi)

Promond Pandey (s Professor at the Centre
aof Linguistics and Englivk, Jowaharlol
Niehrn Universivy, New Delhi. Mis research
interesix inglude phowerics and phonatogy,
marpholagy, lagaidstic theary, fanguoge
change and evolution, and language
ediecativin. He fis won sevenl inermational
Sellowship and awards amd hay several
resedrch papery (o bis eredis. He bs working
a bk with i propived Hile Sounds and
their pattem in Indlan Languages.
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Tete-a-tete

“A Vast Majority of School
Teachers are not
Comfortable with English” :
Prof. Rama Mathew,

C.LE. University of Delhi

o er nevew wih v Borun Kmar Mis

Barun: What Kirsd of pesliiieat
impilication is theve, i there i any,
Delrindd making teaching of English
canrpalsonye ar all fevels, Beeause
Erplish to wme academicims and
spholars iy the fanguage of culiural
impwecialism and 5 in no way Indian,
¢ is believed that a magoeity of
Indians canaol identity themselves
with English becaase of is alien
ofgins. Since it does mot belong to
dndiinry coltore it is o Wyl to lndian
ctiltire and i may oprock ledians
from theic socio-cultural rools.
Teaching Englich i comventionally
wnderstood ac teaching Wosterf
vitlires. So does the NCFRTs Wish
ten teacdy Englich ar all levels adiress
ihis Bnguistic debate or pot, becaise
fronay certain parts. of the country
peapfe fave put a s oppesition
aggainst English in the farm of social
movemenis

Prol. Mathew: You say that
teaching English is teaching Western
values, but | just don’t agree with
that because English has been with
us for a long time. It has become
part of our culture in a way. But there
is one version of English which is
trying to become western. That is a
very narrow view and | don't think
any of us subscribe to that. We have
lived English, we have been with

it, and thereiore it is a very
important and hecessary companent
of our education. And with English
becoming a vehicle for achieving
all the positive effects of
globalization, we will need to
explait it to our end.

HBarom; 5o you are talking of
Incianisation of Englishd

Prof. Mathew: Yes, it has been
recognised the world over that our
English is also as good if not better
than other kinds af English, and it is
also not a foreign language for us.
Of course it came as a result of
colonialism, but definitely it is a
partof our life. We are, in fact, even
without English, a multi-lingual
saciety and we have the ability to
learn not just one language but more
than twao or three languages.
Learning English therefore for us is
very easy provided we don't
interfere with the natural way in
which one learns languages. | do
understand that teaching it in a
formal setting, ie. in a classroom
brings with it lots of accompanying
problems.

As | said earlier, we need
English for social, academic and
professional purposes, not only

outside India, but also in the country
irself. Long ago we recognised this
and made English a second
language. We did not introduce
English In mother - tongue medium
schools from class |, since we
believed, and research also suppaons
this, that for children's concept and
cognitive development to happen
properly, formal education has to
begin with mother tongue medium.
We introduced English in class V,
Vi or Vil depending on the State
concerned, we haped it wauld be
learnt  well  enough for
communication purpases, as a library
language for reading writing and
academic purposes, But
unforunately we haven't succeeded
in teaching English to mother -
tongue medium students in those
four or five years at all, so at the
end of class 10™ they haven't learnt
much or any English. We are to |
blame for that. We treat English also
as a content subject, we treat it as
something to be memorised, not as
a tool which we should wield
effectively. Therefore the method
we adopl in the ¢lassroom 1o teach
it are faulty, if not impoverished,
and restricts the learning of a
language to memorisation of some
predetermined questions  to
prescribed texis. The evaluation
system corroborates this approach.
Conversely, the washback of the

exam system which emphasizes

fixed and ‘correct’ answers has a
negative influence on what is taught
and how it is taught in the classroom.
The exam system (which also totally
neglects oral skill development) in
a sense, has been the major
bottleneck for teaching and learning
English as a language of
communication.

In a majority of the States
English has been introduced from
class | in response 1o public
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demand. | am hete essentially
talking abouwt the disadvantaged
class, | am talking about the
government schools and they all
have reacted to the fact that the
ather children in private English
medium schools have an edge over
them and they have not been able
to compete with the rest of the
warld. 50 in response 1o that it has
been a political decision rather than
an academic decision to introduce
it from class 1. | remember when |
went o' L P more than five years
ago, the feeling | got from the
government officials was that they
were not in favour of introducing
English at the elementary level.
They firmly believed that English
need not be introduced until class
Vil because students didn’t want to
learn it. On the other hand when |
met teachers, students and parents
it was the contrary, they all wanted
English. So, in fact, it has been the
right decision to respond to it this
way although | think introducing
English from Class | would not have
been necessary, if we had done a
good job of teaching it well from
classes V or Vito X | think four or
five years of English would have
been more than enough to attain
general proficiency in English,
including listening, speaking,
reading and writing skills: Since that
has not happened we have had to
bring It dewn 1o class |, apd now i
we don't do a good job of thal, the
next thing that people are going to
ask for is English medium education
for everybody. It seems that we dont

And that applies to teaching of
English at the primary level as well.

Barun: May be that is the reason
why English medivm schools have
tlourished everywhere in the
COLN:

Prof. Mathew:  Yes,
everywhere, but what has happened
is unfortunate: it is nol as though
public school children know their
English, it is not as though they can
‘use English effectively. In fact what
| realise especially in Delhi schools
is  that they have been
disadvantaged on two counts:
children don't know either Hindi or
English. What | notice in classrooms
is that there is no dialogue
happening among students and
teacher, no negotiation, ne
interaction. It-all happens in “Yes'
and "No’ form if it is ‘two-way’: mosl
often it's a lot ol teacher talk, mostly
inthe mather tongue, which doesn’t
challenge the students. Students are
not invelved in thinking out things,
in any challenging activities which
they struggle with. This Is the kind
of teaching going on in most
- 3

« Barun: You mean guality of

education vis-d-vis language
citllured

Prof. Mathew: Not exactly the
language culture but it Is because
of the kind of emphasis that we have
given to language learning by way
of getting them 1o rote-learn answirs
o exam questions, In response 1o
that what teachers have managed
1o do s treat English language as a
subject, so the language is

r
== o oy
¥

manage to do any job very well,

not developed ar all. Even
in English medium schoals,
teachers say they feel the
néed 1o use the hilingual
method, with Hindi and
English alternating; | refuse
to call it a bilingual
method. This much of
code-switching is not going
to. make the student
competent in either of the
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languages. So while of course you
need 1o use students” home
background, home culture, | think
we should build on what they bring
to class and go on from there, This
way, they can't process English (nor
Hindi for that matter), let alone use
it for different purposes.

Barun: How does the NCERT'S
decision affect language learning at
the elementary level! How could
second language acquisition
correspdnd with the acquired firt
langumze, the regional language of
school instruction and more
specifically the mother tongwe! In
some cases English may ot be the
only liguage atter mother toague.
i various societies regional
lnguages become the secaond
language betore English. So with
English there may be a three - iiev
language system?

Prof. Mathew: Are you saying
that in some cases English will
become the third taught language
and in some cases English will be
the second language? But it should
nol be of too much concem for us,
English is any way not the first
language and we don’t want to
teach it as though their mother
tongue doesn’l exist, we want 1o
build on their mother-tongue, it's a
tich résource that teachers/students
have. The second formally 1aught
language could be English or any |
other local Indian language—the |
principle would be the same./
Students have 1o get an idea of how!
languages function, so that would
be my main concern when |
introduce a second language.

Rarun: 5o vou don't see any
clash betivedn the mother - tongie
and the second language?

Prof, Mathew: | don't think that
there is any clash. | think | am better
off if 1 am able to handle more than
one language. And if | am able o
perceive the universal grammar and

structure underlying languages, I'll



be a better language learner.
Children should be enabled 1o see
these commonalities, how
languages work. Whatever language
children bring to schoal whether it
is a dialectic variety or standard
variety | should be building on that
in my class. But | wonder what will
now happen after the introduction
of English at the elementary level
when teachers are not equipped to
handle the siwation at all. So we
need to do something very drastic
about training of teachers, helping
them to understand how this should
be done at the elementary levil.

As far asteacher — development
programmes are concerned we need
to do it urgently before they all
declare that this is-a faillure. First of
all teachers’ own language
proficiency needs to be developed,
because a vast majority of school
teachers are nol comfortable with
English and do not know how they
can engage students in a natural,
meaningiul and challenging
conversation. We need o equip

teachers with language proficiency
as well as language pedagogy.

Barun: Second [language
lesarning Is viewed as a matter of skilf
acquisition whereas in thdia still
largely the necessary social
emviranment does not exist, We are
imterested to knaw whether the
decision will help the learner’s
achievement of some kind of
proficiency in Engllsh or it will fust
be a mechanical exercise resulting
in & mere [iteracy of language?

Prof, Mathew: The way we are
daing ity it will result in mechanical
literacy. It is very simple and clear,
we don’t know how to teach a

language. This does not apply to

English alone; the same can be said
of any mother — tongue. It is
unnecessarily made very artificial,
difficult for the student. It is like
anather school subject being taught.
Of course, it is a school subject, but

IW

| background and
\the process they will be able to leam

then we have forgotten the fact that
their own culture to
school and (already) possess centain
basic interpersonal social skills. We
need to take cognizance of that and
build our language curriculum
around it. We have made language
learning a mechanical and
uninteresting exercise instead of
creating a rich language

‘environment in class.

Barun: In india now-a-days
English is a social demand. it has
become aanguage of opportunity
and development. English medivm
schoals (privately managed! have
become a large scale fodustry, Now
States top have shown interest in
providing infrastruciure for teaching
of English prabably ar afl levels,
Now the poinf on the ane hand is
the academic belief thar men,
materials and method are the three
candinal lactors that are respansible
for the success or fallure of a
teaching programimi. On the other
thore is a wider soeio-ecenbmic
disparity in the country, So what are
the chances of averconiing such
disparity for efficlent language

teaching at alf levels? What kind of

methodolagy and material wilf
match the learmers” requirements af
efementary fevel in State fiinded
schoofst

Prof. Mathew: | will 1ell you
what I'm planning to do, in answer
to this guestion, | plan to go to a
State with a small team for a long
term teacher development
programme, 1o help teachers 1o
understand the nature of English at
the primary level and how to do it
well. It will be a two - three years'
project where we wish to make
teachers aware of how to modify and
supplement the given texts into
meaningful tasks and activities, that
will address children’s varied
rtoire. And in

the language themselves. Teaching
English to the teacher and the

student under the project will go an

simultaneously. Once such an

experiment is done in one small
place, we will be in a position 1o
see difficulties in teaching English
at the elementary level. We can
then scale it up for a larger context.

Barun: Do vow see ahy King of
differcnce from one State (o another
regardling their response o teaching
of Englishi

Proi. Mathew: | have worked
with teachers in Maharastra. When
they have to implement a
educational policy, they do it with
full force. They are very reform
ariented. They do it whole
heartedly, 1 have not seen this in
many other States.

Barun: Whar are  the
implications of a multi - lingual
class, both at lower fevel and hipher
level? What kind of teacher -
Iraining progranyme do you concelve
ait Do you need any specialised
teachers for this multilingual class?

Prof. Mathew: | don’t visualise
a class where twoithree different
kinds of languages are being
simultaneously used. | do believe in
an English medium class or a mother
tongue medium class or something
like that because you need to
acquire a language and become
proficient in it and therefore you
need to use it in different kinds of
meaningful situations. But then a
multilingual class for me would be
a class where knowledge of two -
three languages is already available
which we can capitalise on.
Teachers should also be similarly
multilingual to incorporate and
integrate that into their teaching. A
competent bilingual is very |
important. | like a model where we
teach in Hindi/mother tongue
medium up to class |, with English
as just one subject from, say, class
I, Then they gradually change the
medlium of instruction from Hindi to
Hindi and English, i.e. some subjects
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in Hineli and some in English, so that
students can be proficient in both
the languages by the time they come
to Class X. | don't see why we can't
have such a model,

Barun: O may be also because
of previlence of one language over
athers in one case it is English and
in ather Hindl because it s not the
first fanguage of majority of the
indians, so we seé mother - tongue

being neglected here for the
comman languaged

Prof. Mathew: Why should it
be neglected, what is the rationale
hehind, English medium, it should
not mean that you forget vour mother

tongue. And in that way you get'

alienated, and concept
development suffers, Somehow
teachers of English have been
looking at teaching of English as

ﬁ'

teaching of four skills. Language and
thaught have not been combined at
all. Your thinking happens through
language and language happens
through thinking. Our classes are <o
impoverished. For cognilive
development to happen there should
be something solid for the learner
o engage with,

Barun Kr. Mishra ix a Lecturer in English,

" Rajdhani Callege, Universiry of Deihi,

Prof. M.L. Tickoo

Prof. M.L. Tickoo wha has achieved
greal heights as a Teacher Trainer,
textbook writer and ELT expen, was barn
in a humble family in Srinagar.  His
maother died befare he was two years
old, and his father, a shopkeeper, played
the role of both father and mather with
great success. The only likeness he has
seen of his mother is when she was a
girl of seven years. His father he
remermbers was a “very kind and simple
man.* — qualities that Prof. Tickeo
himself is well knawn for,

Hisinitial education was in 5
where he completed his schooling, B.A,
B. and Master’s in English. His first job
was in a Teacher Training college In
Srinagar.

It was a chance advertiserent in
the news paper which actually changed
his fortine, The Cenfral Institute of
English and Foreign Languages had
come into existence and announced its
first course:, Professor with no grant from
anywhere entolled himseli as a student
in 1958. That was the CIEFL of the three
greats-fack Bruton, Barron and George;
Professor Gokak joined soon after,

Professor Tickoa has nice things o
say about all his teachers, but was
particularly inspired by Professor
George, who although very eccentric,
was also exceptionally bright and very
helpful man. Prof. Gokik he remembers
with affection as a brilljant academic but
an indifferunt administrator,

CIEFL, in thase initial days was the
den of the structuralists and Professar
Tickoo emerged as a “satyagrahi’ of the
structuralist tradition which he at tirme
believed with the passion of a cut,
Professor Tickoo has gone faraway from
structuralism as his books clearly
suggest, however one thing stays with
him-his commitment to action, i.e.
practicably in the classroom as against
wanlly theorizing.

He performed brilliamtly at CIEFL
and was soon awarded a British council
scholarship 10 study at the Institute of
Education, London. This was followed
by an M.A at University college London,
where he encountered Quirk, Svartvik,
Leech and Greenbaum and worked
closely with Randalph Quirk.

CIEFL wanted him back and
appointed him on jis faculty in 1963,
Professar Tickoo joined CIEFL, but his
wife stayed on in England with their wo
daughters, unwilling 1o disturty theirs
education.

After a year he applied for a Ford
Foundation grant; not only was he
awarded but interestingly, he was
allowed to continue his education In
England where he completed his PhD
from Lendon university. Ford foundation

also partially funded his wife who also.

completed her PhD in comparative
education the same year as her
husband.
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They returmed 1o India in 1968 and
Professor Tickoa continted 1o teach at
CIEFL until 1984, Heading the text book
unit, he along with his team produced
40 books which wene taught in various
Indian states for almaost 25 years. In fact,
he is the ploneer in text book writing in
Iriclia.

This innovative and ploheer effans
led to other offers from private
publishers and his Gulmohar seties is a
landmark in 1ext book writing in India,
After 20 years, it still continues to be the
best seller, '

After his contributions in CIEFL, the
foreign lands again beckoned him and
b decidied ta go to Singapore, Here his
major contribution was on curriculum
develapment, teacher raining, the RELC
joutnial where he invited papers on
issues such as learners’ dictionary,
language across the curricula and new
strategies in reading and writing,

After twelve and a balf year in a
Singapare home beckoned him again
and while the institute that he and Orient
Langman had decided to set up did not
wark out” he continues 1o be their major
wirlter and editor. His recent book
Teaching and Leamning of English is a
bestseller where academic books are
concerned. He is an expent for several
IGNOU courses and is contributing 1o
academics all over the country .

Anjir 5. Gupra Is Reader in Englisie Indiva
Gandiii National Open University, New
Dielhi.
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NCERT’s English
Syllabus Committee :

Report
by Dr. Sandhya Schoo

number of meetings of the
Asyl'ahuscummiueewmerﬂd

in the NCERT under the
chairmanship of Prof. R. K.
Agnihotri, Delhi Liniversity. Prof. R.
|. Sharma, Head, Department ol
Languages, NCERT was the

convener of the meeting. Eminem
linguists, ELT experts, teacher
attended jt.

educators, and teac

Position papers |
“Teaching of Indian
Languages’  and [
“Teaching of English’
were read out and
discussed at length.
The issues raised in the
focus papers were
underlined for the
preparation af
syllabuses in Urdu,
Sanskrit, Hindi and
English, The members
theashed upon the
issues related to
instructional materials
and classroom
transaction strategies

and also deliberated upon the
feasibility of the multilingual
approach to language teaching.

The draft syllabus in English
underscores language learning is
essentially a matter of acquiring the
important skills of LSRW in an
integrated manner, and harnessing
these skills to the performance ol

formal as well as informal
communication tasks. Children’s
mastery over all four skills becomes
a key factor affecting success at
school, Higher order language skills
can be developed once the
fundamental competences are
ensured, It is expected that at the
end of class XiI; every child would
heceme an autonomaius learner, and
have acquired the whole range of
skills and abilities subsumed under
the continuum ranging from the
Basic Interpersinal Commimnicative
Skills (BICS) to Cognitively
advanced Language Proficiency
(CALP).

The syllabus highlights the
emphasis on teaching language use
in meaningiul and often mulilingual
contexts and 1o ensure basic
fundamental competence in the
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target language. English does not
stand-alone. The aim of teaching
English is the creation of
multilinguals who can enrich all our
languages. The strength of our
country is its linguistic
diversity and the complex
challenges it poses along
with  a  range of
opportunities. The draft
NCF stresses that several
linguistic and socio-
linguistic features are
shared across languages;
and different languages and
culures have co-existed in
India for centuries
enriching each other.

Proper classroom strategies

confers  definite  cognitive
advamages, There |s a need to
create in the classrooms, and o the
extent possible outside them, socio-
cultural coptexts that would
encourage children 1o participate
actively in understanding and
creating appropriate communicative
practices. It is repeatedly reminded
that children learn as much outside

as in the classroom, particularly in

the case of language since it is there
all around them, all the time.

Language is learnt when it is not
being taught as language, it is learnt
through exposure in meaningful
contexts, Input-rich communica-
tional environment are a
prerequisite for language leaming,
which include textbooks, learner
chasen texts, big books, ¢lass
libraries, parallel books, news
papers, radio, authentic texts, etc.
This also argues that children appear
to learn much better in holistic
situations that make sense rather
than in a linear and adeitive way
that often has no meaning. It is futile
1o teach isolated grammar items to
students. Grammar would emerge
from an active engagement in
communicative practices,

could be evolved 10 use multilingual

classroom as a resource. Bi-
lingualism or multilingualism

measurement  of

Approaches and methods to be
used in the teaching learning
process need not be exclusive but
may he supportive within the broad
cognitive  philosophy. The
innovative activities and
exercises will enhance
the mativation level of
the leamers. Apart from
the acquisition af all the
different  skills of
language, the
development of life skills
such as negotjation/
refusal skill, decision/
problem solving skill,
coping/self management
skill, etc. are very critical
for dealing with the
demands and challenges of
everyday life.

A precise emphasis is given on
child’s 1alk as resource and errors
are a necessary pant of the process
of learning. Suitable level specific
activities should be developed and
sources like folk tale, fantasy,
community singing, story telling,
theatre, mystery, folk and classical
music, popular composition, etc.
should be exploited for language
learning.

The course material should
mmrporate suitably the core
and values enshrined in
:he Canstitution and NPE and also
the. contemporary concems. At each
stage it should be in line with
learner’s cognitive level, interest
and experience. Themes and sub-
themes should be in conformity with
the learner’s immediate
environment- physical, social and
cultural. The texthooks need to be
contextually rich and provide
incentivesto the innate curiosity and
creativity of learners,

Language evaluation should not
be tied to ‘achievement’ with
respect to particular syllabi, but
must be re-oriented to the
language
proficiency. Evaluation is 1o be
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marde an enabling factor for learning
rather than an impediment.

D Sandlva Sahio is Reader in Natlonal
Coupell for Education. Research and
Truiring,
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(FORTELL) -
| -
Co-ordinator

ORTELL Kolkata m'gmknd on
Syllabus Design at the Ter
tiary Level in West Bengal

in a keminar from 12 - 14 March
2005. Or. laya:hrae Muhher}ea
R«Iﬁudﬂﬂ State ELTI presented a
paper on Syllabus Design at the
Tertiary Level i West Bengal. Dr.
Sampa Chatterjee a paper
in the same on ‘English and the
Social Context in ELT". Ms.Sohini
Dasgupta, Saibal Chatterjee, Joyee
Lahiri, Manasi Paul Choudhury,
Yiaynsmi Das, Suman Sen,
jana Cha!fnbam!' y were
Cinvolved in the same

are working on our
10 be pu o
: .qubnr zﬂﬂﬁ Ms, Susmita

“our Newsletter Co-

mewm
have been busy in interviewing
“academicians on the state of FLT in

West  Bengal, Ms. Nandini
Mukherjee, our Finance Co-
Whhﬂr in the publication
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A two week course on Material Developmentiyor Sismgn,
Leeds Metropolitan University, UK. Joly 2525

Material Development for
Language Teaching:

Report

by Soma Bhattacharjya

; I “he Leeds Metropolitan
University University, LK.
organised a two week course

on * Materials Development for

language teaching” from the 25" July
~ 5% august 2005 at the Schoal of

Languages, Macaulay Hall, Leeds

Metropalitan University, Leeds.The

course was attended by a wotal of &

participants from different countries
of the world namely- India, Iran,

Poland, htaly and Indonesia. There

were 4 tutors for the course. They

were- Dr. Brian Tomlinson, Dr.

Hitomi Mashuhara, Dr. lvor Timmis

and Jayne Barnes.

During the course the
participants who were all by
profession material producers, were
exposed to various aspects of
materials development, that is,
issues in materjals development,
materials adaptation, evaluation
and visuals and layoul. The
participants also had hands on
experience on wriling language
lessons for the development of
lanpuage skills after having
sufficient theoritical inputs on the
sarme lopic.

In the 14 days course

participants learnt from each athers

ENEacHing)

i o - T
AlrgiistyE2iU5)

i

experiences by working in groups
and pairs. All the sessions which
began at 10 in the morming and
ended at 5 in the evening focussed
on ane particular aspect of material
development. In each session
participants had sufficient
opportunities to relate their work
practises’ with current trends and
theories, In each session participants
were also given a number of
handouts that explained varlous
theories and researches on the topic
in focus.Some of the main points
that were focused upon during the
COUTSE WeTe-

b Issues in material development

P Importance of developing
culture sensitive materials

»  Howto develop culture specific
materials

P How ta adapt materials to suit
learner profile

P How to draw up criteria for
materials evaluation

P Importance of assessing learner
needs

¥ Importance of
developing
materials  that
affect and effect
learner’s lives

» Importance of
good appropriate
wisuals

b} Visuals as carriers
of messages

In the discussions
that took place during
the COLUTSe,
participants agreed
that materials ( print
medium) occupled a
place of importance
in learners lives.
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There were many reasons for this, P

Materials, it was felt reflected
values. These value were crucial for
contemporary healthy living and
also introduced visions of change in
the learners lives. Well developed
materials also had the advantage of
expanding learners vision of the
world and increased general
knowledge. Thus it was very
F important to
malerigk develop
o sellty re
= " specific and
ot ch e
sensitive
materials that
would be in
consonance
with the
educational aims and policies of the
society in focus.in the discussions
that ook place during the sessions,
developing learner specific courses
that would affect and effect learners
lives was discussed. The importance
of assessing learner needs and
drawing up a learner profile before
developing materials was stressed.
Participants were made aware of
how textual materials, visuals and
layout and methods of transaction
of the course contributed 1o the
development of the learner and
improved the learners linguistic

competence.

Finally, at the end of the course
all participanis were asked to
develop materials sulted 10 the
English Language Leamer profile of
their country and present the same
on the last day. All participants were
also given a certificate of
attendance by the university.

Sowmer Bhattacharfva is in National Open
Sehool, Neve Delhi,

. the burden of
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NCF-2005 & English
Language Teaching :

Observations

by Dr. Kusum Sharma & Dr. Sovite Baki

he draft paper of National
I curriculum Framework -2005
focuses on many vital issues
related 1o school education , As far
as English language teaching is
concerned , the draft emphasises on
developing child’s innate language
faculty — and  multilingual
competency, The reason of low level
proficiency could be the lack of
understanding of nature and structure
of language ar the inactive / dull
process of language teaching,

The NCERT's revised draft
curriculum frame work - which was
approved by the council's steering
committee has suggested that
learning English be included in all
forms of education, including the
Serva Shiksha Abhiyan [ for &ix -
fourteen years old ),

The drait curriculum
says " with in eight years
of education
constitutionally guaranteed
ta every child, it should be
possible 1o achieve basic

English language
proficiency in a span.of four
years.”

It however says , * Home

language (mother tongue) should

remain the medium of learning in
classrooms,

“A multi -lingual approach of
schooling from the very onset will
counter possible ill - effects such as
the loss of one's own language and
sheer
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inmm;:rehens.inn,* says the repart,
“The aim of English teaching is the
creation of multi -linguals who

‘could enrich all our languages

English should be taught along with
the child’s home language ,* it
added. The report is clear on the
motive behind seeking such a
patadigm shift ; to make the
country’s universal language .* The
level of introduction of English is
now a matter of political respanse
1o people’s aspirations rather than
an academic or feasibility issue,
says thi: report,

On how to take students to a
higher stream of language change ,
the report says this can be done in
three steps. At the primary stage , a
child's language should be accepted
as it is , with no attempt
to correct him . From
class 3 onwards, oracy
and literacy should be
tools for developing
higher order
communication skills and
critical thinking by class
4, if rich and imeresting
exposure is  made
| available . the child will
himself acquire the standard variety
and rules to correct orthogrphy , the
report states,

Another  major  change
recommended in  language
education is the creation of multi-
lingual class rooms in order to
enhance a child’. learning ability .
There are still certain good

15'




recumrnenda!i'nns related to
teacher's proficiency in the draft
spch as =

Al teachers should have basic
proficiency in English and also skills
1o 1each English in ways appropriate
1o the situation and levels.

o Aninput - rich curriculum
focusing on meaning should be
developed. Language across the
curriculum perspective should be
adopted. Multilinguality should be
the aim of schools.

* For evaluation of language »
recommendations in NCF 2005
supgests that it should be made an
enabling factor for learner rather
than an impediment . Continuous
assessment should document @
learner’s progress and language
avaluation need not be tied 1o
achievement with respect 1o
particular syllabi but must be
reoriented 10 Measure language
proficiency through set of English
language tests which may be
evolved as national bench-mark for
lahguage proficiency. in the
racommendations , higher degree of
proficiency in language has been
mentioned time and again which
appears o be achievement -
oriented . Standard national
marks for language skills allow
school and individual student to get
2 sense where they stand -their
strenpth and weaknesses and
progress 1t alsa delinks fatlure in

r_---—_--—_-
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\ FORTELL is organising a wiork

a1 Rajkiya Pratibha Vikas Vidyala
e three sections and each sectio

They are as followi

ng:
Dr. Mukti Sanyaﬁ_lﬂl-!am College, University of Dethi), will speak

« Dr Tata Chaddha, (L.P. Univessity ), will speak an Phonelics.
e Dr. Kusum Sharma, (Principal, DIET, Keshavpuraml, will speak on

|
\
\ on oval communication
|
i

classroom situal

i, Delhi,

AN NOLING EMEN

for TGT teachers (upto Class X levell |
ya, Kishen Gani, Delhi. There will i
n will have a respective speaker.

WL
1= Anil Kumar, principal, Rajkiya Pratibha Vikas |

English at class 10 fram complete
failure at class 10.

To lessen the woes of stucents
and to make English and Maths a
little simpler than it seems 1o be for
many student who appear for class
1) examinations twWo levels in the
subjects have been proposed .
English is already being fun at two
levels in many schools. But for
Maths ii's a. very good
recomméndation . Pleasant changes
in examinations system by making
10 th board optional , introducing
15 minutes cool aff period, grade
system in evaluation , eliminating
examinalion (il 8 th std by
continuous evaluation system based
on monday test proposed in N.CF
2005 have heen incoporated in the
system by CHSE.

Al recommendations are good
and valuable as far as these are
emeant for the welfare of students and
society . It is yet 1@ see their
implications. How far these will be
practical and feasible in schoo!
erwimnment.ﬂ-neroiure,ﬂmmunnm
in which these are implemented

ad on availability of (ESOUTTES,
elfective iransactional strategies and
a puositive approach.

Dr: Kuswm Sharena &5 Principal tn District
estitute of Educational Training (DIET),
Keshay Puram, New Deihi,

v, Saivivia Bahl i PG, English, in Rl
Pratibha Vikas Vidyalaya. Noi Bayi Kighan
Guinj. Delhi.

on Strategies
of Vocabulary
Building:
Report

Report by Auil Kumar

n Origntation Programime
o1 Sirateples of
Vocabulary bullding was

organized FORTELL oOn
January 28, 2005, for the TGT's in
English of all Pratibha  Vikas
Vidyalayas with  the  kind
permission of D.D.ERPVYS. i
RPVV Nai Basti Kishan Ganj. Dr
Mrs. Savita Bahl (PGT Eng) ©
the host school took the initiativi
of inviting and arranging cver
thing. Dr. Mrs. Kusum Sharma 5
Lecturer in DIET, keshav Puram
Dr. Ms. Tulika (Reader, Universi
of Dethi) and Mrs. Savita 'Ba
ook over as Resource Peesons.
was an inleractive programme
jour hours. Out of 14 schod
tgachers  from 12 scho
partiripalzd in the programy
Word building strateg)
commonly made mistakes, 1
on homaphones, homaony
phrasal verbs, idiom
gxpressions and sight vocabu
gtc, were some of the topic
which discussion was held.

--_-—-ﬂ’1

Mr Anil Kumar & principal of Ri
Pratiltha Vikas vidyalaya. Noi |
Kishan Ganj. Dielhir.
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BOOK REVIEWS

Ruth Jhabvala’s India :

Image of India in the
Fiction of Ruth Prawar

Jhabvala

by Dr. Neeo Gupto

itten by Pankaj Bhan and
published by B. R.
Publishing Corporation,

Delhi, in the year 2005, Rurh
Jhabvala's India at first glance
seems fa be yet another book about
Jhabvala’s over-analyzed navels.
The title, synchronous with phrases
like ‘Kipling's India’ or ‘Forster's
India’, raises ones expectations on
the ane hand while on the ather it is
a clear indication that this is being
looked at through the eyes of a
particular author who in this case is
Ruth Prawer Jhabwvala. The one point
that comes across even in Bhan's
analysis is merely a reiteration of
what has been voiced earlier by
many critics - namely that
Ihabvala’s novels remain largely
one-dimensional and defy any
comprehensive and in-depth view of
India and Indians. Having said that
the next step is to look for a fresh
perspective in the matter and Bhan
does promise us one in attempting
to look at the entire oeuvre of the
author from the point of view of a
Post-Colonial interpretation of her
works.

The main focus of Bhan's
argument is that despite having
spent twenty four years of her life in
a land which became hers by
marriage and by choice, Jhabvala's

image of India after the initial
eupharia quickly veers towards
negativity and remains consistently
sa till her final abandonment of the
country of her domicile. It is Bhan's
purpose in this book to investigate
the reasans behind this persistently
negative image and he locates them
in the author's social and literary
background.

The book is well organized and
maoves loglcally from one step 1o the
other covering seven chapters in all,
The first chapter is devoted entirely
10 a discussion of the burgeaning of
two literary traditions namely Anglo-
Indian Fiction and Indian Writing in
English. Bhan gives us a ‘thumb nail
sketch’ of the British response 1o
India as embodied in English
literature from Shakespeare’s time
onwards, Going thraugh this
extensive account one does begin
to wonder whether the book is about
Jhabvala’s writings or a general
estimate about the image of India
as evidenced in the works of various
authors. Bhan concurs with critics
like Edward Said that the image of
India in Anglo Indian Fiction is a
‘wastern construct’ and not based on
reality as it operates in the Orient.
The image of India in Indian Writing
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in English on the other hand is seen
to be more authentic even though
the language is alien.

Our query whether such a
tengthy discussion was required is
answered at the outset in the next
chapter which discusses the
perennial problem of ‘placing’
thabvala in any one particular
tradition. Bhan points 1o the
emerging critical canon which sees
her as a post-colonial expatriate
writer who cannot be pinned down
to any particular nationality or
literary tradition. Where does she fit
int Is she an autsider writing about
India as a foreign land or an insider
writing about her own country even
though an adopted one? This
question has been discussed
threadbare by various readers and
critics and Bhan does make a
convincing case for considering
Jhabvala as an outsider writing about
India, He bases his unservations on
the biographical details of the
author, her Judaic ancestry, her lack
of rooted-ness which in turn gives
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her the famous ‘chameleon or
cuckoo quality,” her interviews and
autobiographical writings which
reinforce Jhabvala’s outsider ness,
but above all noticing a pattern of
mavement away from India even in
her novels and short stories. The
detailed biographical references do
make for interesting reading.

In the next four chapters Bhan
takes us through an exhaustive
discussion of Jhabvala’s novels. The
discussion progresses in a linear and
chronological manner and we are
taken through the entire gamut of
|habvala’s writings from beginning
to the present. Within these novels
Bhan traces a parallel movement
which demanstrates a gradual but
steady disenchantment of the author
with the land and its people. The
country that had initially attracted
jhabvala with its newness, its
mysticism, its spirituality and its
exoticism ultimately becomes
inlerable enough to lead to a
physical break, Bhan convincingly
demonstrates how despite this
physical break Jhabvala remains
shackled to the land both
emationally and 1

ideologically. In his analysis of
her ‘American Fiction’ Bhan amply
illustrates how India continues to
impinge on her consciousness as a
negative metaphor. As Bhan
observes, in these novels ‘India has
ceased 1o be a palpably visible
protagonist but continues to impinge
an her consciousness as a brooding
metaphor, *

The analysis of Jhabvala’s
novels is divided inta three phases
which incidentally is also shown to
be concurring with the three stages
in the pattern of any European’s
reaction to India. In habvala's own
theoretical construct about this
pattern of behaviour the three stages
are outlined as follows: In the first
stage everything Indian is
marveloys. In the second stage
everything Indian is not so
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marvelous. Ih the third stage
everything Indian is abominable.
Working on this premise Bhan
astutely traces a similar pattern in
the fiction of Ruth Prawer Jhabvala
where in the first flush of her writing
her early fiction fits in to the first
stage; the middle fiction into the
second stage while the third stage
is evident in her recent fiction,
which she has written after having
left India for good and having settled
in Ametica.

tn the first phase of Jhabvala’s
writings, Bhan takes up the early
novels for a discussion and observes
that in these novels her ‘delineation
is circumscribed by a constricied
vision, superficiality of approach
and a detached stance’ where irony

remains the principal literary device

for distancing the author from the
subject matter, At this stage
however, this irony is ‘gentle and
sympathetic.” As we progress info the
second phase of Jhabvala’s writing,
the growing sense of negativity is
amply reflected in the irony which
now becomes bitter and inexorable.
The East-West encounter remains the
principal theme in this phase of
writing ‘where most western
characters are seen to be on some
kind of quest or the other but all their
quests are shown 1o be ending in
failure. India is seen as ‘a country
still steeped in orthodoxy, social
iniguity and ignorance.” It goes
without saying that Jhabvala’s view
about India continuies 1o remain one-
dimensional. Bhan dwells
considerably on what lhabvala sees
as wrong in India but does not try 1o
balance the picture by pointing out
even briefly all that she ignores,
Surely a newly independent and
resurgent India had much more to
offer than just stereotypical figures
of hypocritical swamis, the
decadent royalty, the pretentious
middle class, the poverty or even
the heat and dust!

Having rejected India for good

and having relocated herseli

|habvala continues to write from
America. India continues to hold
sway over the writer’s imagination
and makes its presence felt in the
Indian characters, Indian settings or
cultural references included in this
phase of her writing, Though India
becomes a metaphor it i an
intensely negative metaphor
indicating the persistence of the
authar’s personal negative reaction.
A post colonial interpretation brings
in a fresh perspective when Bhan
points at Jhabvala’s Eurocentric and
Orientalist approach in his
phservation that the images of India,
whether ‘complimentary, neutral or
derogatory, seem Lo have been
created by a writer who is part of a
diiferent culture and is hence
distanced from ir." The distance is
not just physical and temparal but
ideological as well, Bhan concludes
that the east remains a western
construct in |habvala’s novels. She
belongs to that group of writers who
represent this post-colonial response
to India. A response, that in Bhan's.
waords, ‘is free from the Raj trappings
but that is replete with the images
emhodying orientalism in a changed
and (changing) Orient.’

The post-colonial perspective
and post modernist themes point al
the possibilities of a fresh look at
fhabvala's novels and the emerging
canon of Jhabvala’s criticism, The
book is well researched and
supported by detailed footnotes. An
exhaustive  bibliography s
invaluable for any interested reader
of Jhabvala’s novels.

Dr. Neeta Gupta is Reader tn English at
Schaol of Open Learning, University of




Sabiha Mansoor’s
Language Planning in
Higher Education : A
Case Study of Pakistan

by Prof. RK. Agnihotr

r. Sabiha Mapsoor's book
Dis indeed 2 landmark
addition 1o the area of the
sociology of language in general
and the domain of language
policy and planning in particular.
| am not aware of a comparable
comprehensive book in South
Asia focussed so ly on
higher education and drawing
h from all conceivable
resources including careful and
sensitive analysis of constitutional
provisions, extant policy and
pl.nrming documents  and
lementation strategies,
quanlltmhe data  collected
through extensive surveys and in-
depth qualitative interviews and
all these  analysed through a
triangulation of different kinds of
analyses in a sound theoretical
s

How a givin should
plan its education and language
F‘ohcy and p-iaming and
mplementation strategies
depends really on the kind of
vision it has not only for itsell but
also for the rest of the humanity?
We need to be constantly aware
that we have to, with all our
might, struggle hard  towards
building a just, equal and tolerant

that nourishes cultural and
linguistic plurality; plurality and
variability are not just cosmetic
concepts for  academic  study;
they are constitutive of our
identity as being human. In spite

of a variety of striking differences
in the rostaindependenu India
and Pak it is the similarities
of existing  sociolinguistic
sitwation  that  catches  our
attention. In both the countries,
Hindustani was split inlo two
Imliluagﬁ Hindi in India and
in Pakistan; in both the
countries there was a  severe
neglect of mother tongues and in
bcilh English, whi was o
¢ form the scene 15 years

after independence, became the
most  dominant  and |
language. The people suffer
mast in such circumstances are
the underprivileged masses who
have no access to English which
becomes increasingly associated
with a ruling elite, seen in both
the public and the private world.
Such situations demand not just
equal opportunity for all; they
cannot be resolved world. Such
situations demand not just equal
opportunity for all; they cannot
be resalved through processes of
consensual  democracy;  they
demand proactive affirmative
action directed in particular in
favour of the underprivileged
minority groups in a substantially
skewed financial policy. Dr.
Mansoor brings out the need for
such action very effectively. It is
nol only that we need to improve
access 1o English; it is equally
imponant to provide all possible
suppart  to mather  fongue
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education and nourish multilin-
guation and pluriculturalism  as
sources our strength. Dr Mansoor

says that we need 10 ‘adopt
pluralistic and not assimilationists
policies so as to provide a boost
to the mother tongue of students
and rﬁ_jonal languages at all
levels calinn In addition,
the setting up of bilingual
education programmes that allow
all languages (Urdu, English and
regional lauguages) to play their
due role is highly
recommended... (there is a need
to) strengthen English language
teaching programmes through a
revision of courses, development
of local materials, and training of
teachers so as the meet the

students’ learning and targed
needs’ (p. 366)

Located in a rich and
comprehensive theoretical
framework  developed over a
period of time by Haugen,
Fishman, Coulmas, Fairclough,

Phillipson  and  Skuthab-Kangas
among others, Dr Mansoor’s study
is based not only on the analysis
of extant documents but a rich
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survey of 2320 informants which
include 2136 students, 121
teachers and 63 parents. That by
any standards is a huge database,
and given that it has been
carefully collected and
meticulously analysed keeping in
mind all the relevant statistical
considerations in mind, it has to
be taken seriausly not only by
academics but also by policy
makers,  educationists  and
language planners.

As a result of her analysis of
dﬂta iﬂ:ﬂ“ Sﬂld&ﬂl!-. |Eacher5;
parents and administrators, she
arrives at the rather alarming
conclusion  that  people in
Pakistan, as of course is true of
several other developing
countries, are fast losing respect
for their own languages,
consistently rating English higher
than them on all kinds of
paremeters, Several studies dond
in India have shown comparable

alarming results. This is indeed a
paradoxical and painful situation.
On the one hand, we know that
conceptual clarity and lucidity of
articulation are best achieved
through the mothér longue oF
neighbourhood  languages;  we
also know that languages are
enriched through their constant
use  rather than  through
codification and elaboration in
avernment offices. On the other
and. it is clear, as Dr. Mansoor
argues, English, in spite: of its
association with elitism, societal
divisiveness and  power s
essential for participating in a
global world. She proposes a solid
bilingual education programme
which should receive serious
aention from all the concemed
authorities,  The ideological
underpinnings of this programme
would be that it would be
pluricultural and multilingual and
not assimilative; in addition to

_5#

providing  proactive  affirmative
access o English, it would
promote the use of Urdu, Panjahi,
Sindhi, Balochi and Pashto.

| would go a step further and
suggest that we should make
efforts for a truly multilingual
policy  and implementation
srategies wheré multilingualism
s constitutive  of  human
existence becomes the basis not
only for teaching discrete
Janguages but also for teacher
training, material preparation and
classroom transaction.

I'd once again like 10
conaratulate Dr Mansoor for her
highly significant contribution 10
our knowledge about language
and society. | should also like to
thank OUP for, as usual doing a
pearly flawless job.

Prof, RK. Agnifiouri is in the Departmint
of English. University of Dlhi.

Fluency In

English
by Divya Bajpoi Jho

he Department of English,

University of Delhi has

recently revised the syllabus
for the B.A, Programme Stream A
course. The new course aims 10
bring about a synthesis of the
learning of the English language and
its effective use in real life
situations, especially in the fast
changing job market. Over a period
of two years, this new syllabus seeks
to develop students’ skills of
reading, writing speaking and
listening and enhance their
vocabulary and knowledge of the
English Grammar, Fluency in
English, edited for the Department
of English, University of Delhi by

IE{}

Pramodini Varma etal. is the
prescribed text book for the first

of the new B.A. programme. AlOng
with Martin Hewing's Advanced
English Grammar, the book is
designed to give extensive practice
in reading, writing listening and
speaking through a wide variety of
selections and passages.

The book comprises of eighteen
chapters, of which five -are
concerned with poetry. Satire,
humour, biography, narrative and
drama are tackled by one chapter
sach. Following a communicative
and interactive approach, the book's
initial chapters are devoted (o ways
of reading, discussing reading
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Pages 150, Price — Rs.65]

strategies and the art of telling
stories, Later chaplers also discuss
points of view, arguments revigws
and the capacity to read between |
the lines. All these approaches are

i
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mounted on a carefully selected
collection of texts which show a
marked cancern with contemparary
issues of class, caste, gender,
education, social values and
relationships. Each chapter begins
with a Warm-up set of questions and
is followed by extensive exercises
on reading comprehension,
vocabulary, speaking discussions
and writing.

The warm - up exercise
preceding a chapter is indeed a
good way of preparing the student
tor read the chapter that follows. It
helps in generating a discussion or
a dehate in the classroorn about the
issue concermned. For instance, the
warm — up question in unit 4 titled
Girls By Mrinal Pande (pg.21) -

‘Considering how well girls are
doing in every field in life, do you
think that girls are still discriminated
against in our society or is it only a
mytht

= not only generates a heated
argument in the classroom  about
the discrimination or lack thereof but
also serves as a good ‘before’ and
‘after’ sort of a poser after the

chapter has been completed in the:

classroom. How many studenis
change their erstwhile opinion

rding gender inequality is not
only an indication of how well they
have understood the issue at hand
but also of how maturely and
sincerely they want to address the
issue. The purpose of combining a
social awareness with the students’
learning of the language is thus very
admirably mer.

I, however, one is met with
questions lke:

‘Do you think telling stories is
work and that it should be paid for?

Do you think people who don't
tell stories are better than thase who
dof What can you tell about the
character /nature of both groups of
peoplet’

Haroun and the Sea of
Stories by Salman Rushdie (pg.12)
- the warm-up exercise does not
serve its purpose and the ensuing

discussion becomes unwieldy and
unfocussed, At the same time,
Questions like-

‘What is the right thing 10 do
when we have fundamental
disagreements with our parents?’ To
Mother by S. Usha (pgd7)

<one feels, would better serve
their purpose if they were 1o form a
part of the discussion exercise aiter
the text rather than precede it .

The exiensive reading
comprehension exercises following
each chapter work quite admirably
as teaching rather than testing
exercises. The vocabulary sections
too, are extensive and enriching,
With the help of a variety of
exercises like matching meanings
with words and fill in the blanks, the
moenotany of rote learning of
meanings is sought 1o be broken, The
language learming process is further
enlivened by introducing several
topics for discussion and debate,
excursions followed by project work
etc. Most of the questions in the
writing section are also quite
pertinent. However, at times they
tend 1o turn quite verbose. In this
testing exercise as different from the
earlier teaching ones, some
guestions tend 10 come thick and
fast without a pause for the studemt
to fully comprehend them before
maoving on the next one, asin -

‘Can you think of a film/serial/
novel which has ‘sorcery/love
interest/princesses/wicked uncles/
fat aunts/mustachioed gangsters in
yellow check pants/fantastic
locations/cowards/ heroes/ fights and
hall a dozen caichy hummable
tunes’t Or as many from the list
above as passible? Do you think that
Rushdie’s formula for a successful
story is a good onef Write a shon
story (300-500 words) using as many
elements from the list above as you
can. You can relate a story you have
read or a film you have seen. (pg20)

The new B.A.Programme
syllabus lays considerable stress on
enhancing the speaking and
listening skills of the students in
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order to improve pronunciation by
focusing on intonation and word
stress as well ak a variety of accents,
However the book addresses
listening’ only once when it exhorts
students to carefully listen to
television chat shows and
interviews. ‘Speaking’, similarly,
finds very little mention, except
perhaps, for twa instances where the
topics for discussion are specifically
listed under ‘Speaking’. These
issues, ene hopes, would be
adequately addressed in the
subsequent volume of the current
text,
As mentioned at the outset, the
comprises of a rich and varied

collection of texts pertaining 1o

contemporary issues of relevance ro
the youth in particular and 1o the
society in general. Be it gender
inequality or caste or class struggle,
the book weaves a fine web around
these concerns and the format of the
chapters is designed to evake
responses and generate debate
rather than a passive acceptance of
a ‘given’ line of thought. There is a
lot ini this book for a good student 1o
think about and learn from. One
feels, however, that this ‘fantastic
package’ threatens to become a
‘formidable package’ for the
average B.A.Programme student,
whose language skills can at best
be described as only slightly better
than rudimentary. One must not
forget that this is not the only book
which B.A.Programme students have
lo study in one year. A sizahle pan
of the prescribed grammar text also
has to be completed. Added to that
the book can be done justice 1o only
if sufficient amount of time is spent
in the class for a build up for the
chapter and a following discussion
later. Thus, one feels, perhaps a
leniency in emphasis on either the

‘content of the chapters or the

content of the following language
exercises should be considered for
the volume (o follow.

Devyer Beyjpai Jhi is d Lecturer, Depariment
of Englisk, Refdhani Ccllege, Universiey of

Dethi
21I




1( Reviews

Daniel G. Riordan and
Steven E. Pauley’s
Technical Report Writing

Today

by Dr. AL Khonna  feodor i tgih Rdhoni Colege, Universy of Debi

present boak is an Indian
adaplaitﬂn of Technical Report
Writing Today originally
published by Houghton Miiilin Co.
U § A, The book is divided into 4
sections and 18 chapters and hastwo
very useful Appendixes. The first
section deals with Technical
Writing Basics and has four
chapters. Beginning with the
definition of technical writing and
the role of the audience/readers in
shaping it, the section unfolds in
detail the process involved in
producing atechnical document and
comments on the difficulties
involved in physical completion of
the document. In the authors’
opinion, “in longer documents it
(physical completion) often takes
mare time than the drafting stage
{p.58)." In chapter 4 the authors
suggest some ways to produce a
document that readers may find
clear and easy to grasp. They are:
ilplace the sentences’ main idea
first , iluse normal word order |
iifluse active voice , ivlemploy
parallelism, viwrite sentences of 12-
25 words.

The authars advise the technical
writers to avoid ‘wordiness’,
‘redundant phrases”, ‘noun clusters’
. ‘sexist language’ etc. to make their
document effective.

The second section Technical
Writing Technigques has seven
chapters devoted to techniques such
as researching, summarizing,
designing pages, using visual aid,

|22

defining describing, and sets of
instruction. In the chapter on
researching the authors dwell at
length on the basic skills of
researching. The  chapter
‘Summarising’ defines summaries
and abstracts and explains the
various audiences that use them and
talks about the skill that one requires
in arder 1o write them, In chapter
on ‘Designing Pages’ the authors
provide a lot of useful hints to make

effective. The third section
Technical Writing Application
focuses on reports, web sites,
proposals and user manuals, The last
section Professional
Communication deals with letter
formats, types of business letters,
writing the resume (including
electranic resume), a letter of
application, interviewing, writing
follow up letters.

Each chapter is self contained,
asking the students to fellow a
process of creation that emphasizes
audience, analysis, and addressing
problems related 1o creating the type
of document under cansideration.
Each chapter contains exercises,
assignments, models, planning
sheets, and evaluation sheets
designed 1o get students planning,
analysing , developing and
evaluating documents, Exercises
provide a variety of strategies (o
help students 1o learn. The chapter
on developing web-sites will prove
to be very useful in today’s context
of the growing electronic, web-

ut&mmm New Delhi
(2004, Pages 598, Price Rs, 249/-)

based world of communication. It
covers web-concepts, planning,
drafting and testing web documents
and gives examples of web-repons
and web-instructions,

The book has two appendixes
.The ndix A A brief Handbook
for Technical Writers” provide easily
accessible materials on grammar
and mechanics of writing. Appendix
B “documentary Sources” describes
in brief 3 methods that are

_commionly used in documenting your

sources. These 3 methods are: The
American Psychological
Association(APA) System, Modern
Language Association(MLAISystem
and The American Chemical
Society (ACS) System.

This baok will help students in
becoming effective communicators
in the early 21" century. It would
prove to be very useful for BSc 1%
Students of Delhi University who as
a result of recent syllabus revision
are expected 1o study a paper on
Technical Writing and
Communication. The book would
srove 1o be useful resource book

h for the students and teachers
engaged in teaching and leaming
this paper. The book would niot only
fulfill studens’ immediate needs but
would be a useful possession in their
professional lives later,
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(] Viterature Teaching

9. lenclose my membershipfee of Rs._____ as
per the details ticked below:

) Typeof Membership:
u&l! l i- A D i

i)  Membership Status

[ Jindividal ] adens [Jinsii
Puyment by cash or crossed cheques payable 1o FORTELL. Signature
or. o I 2

New Delhi along with the membership form (duly com- '
pleted) 10 be sent to Date :
Tﬁ'ml, ’ All those who became members before Aprl 2004, are
ATAY B, Jinakpuri, New Delhi- 110058, requested Io fill this maembership form in order to activate
e-mail : a__khanna@yahoo.cedn ) the facilities through e-correspondence.

Priniod o Taj Prews. Maymains, Neve ey
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Pl G121 9p0ES, ol weooks @ pmail com

(Wi povyde ey soliations ke turd prdlinhing |



